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This study examined how Islamic Religious Education contributed to the
formation of tolerance within a multicultural school through the
interaction of curriculum, pedagogy, and school culture. A qualitative
single-case study was conducted within the context of senior high school
education in Medan City, Indonesia, with SMA Sultan Iskandar Muda
purposively selected as the case. The study involved 20 informants,
including school leaders, Islamic Religious Education teachers, students,
and educational staff. Data were collected through semi-structured
interviews, participatory observation, and document analysis and
analyzed thematically using perspectives from Islamic Religious
Education, multicultural education, and social interaction. The findings
revealed three interconnected mechanisms: curriculum accommodation
that institutionally recognized religious and cultural diversity,
pedagogical mediation that connected Islamic values with inclusive
learning experiences, and participatory school culture that provided
recurring opportunities for constructive engagement across differences.
The study advanced an integrative institutional model in which these
mechanisms worked together to strengthen the development of tolerance,
rather than functioning as separate educational practices. The findings
suggest that tolerance-oriented religious education becomes more
meaningful when inclusion is coherently embedded throughout
curriculum, pedagogy, and everyday school life while maintaining
differentiated religious identities.
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A. Introduction

Diversity does not automatically produce tolerance; when poorly managed,
multicultural schools can become spaces where prejudice, exclusion, and social tension are
reproduced rather than reduced (Aderibigbe et al., 2023; Elias & Mansouri, 2023; Sutisna
& Khori, 2024). Schools are not merely sites of academic instruction but social
environments where students encounter religious, cultural, and social differences and
learn how to respond to them in everyday life. These experiences are shaped by
communication, relationships, participation, and the wider educational environment
(Rosmawati, 2025; Sunbanu et al., 2025). Interreligious literacy and multicultural
educational practices can further strengthen respectful engagement across differences (Ali
et al, 2021; Sijamhodzi¢-Nadarevi¢, 2023; Muhajir et al., 2025). Tolerance is thus an
educational outcome that must be deliberately cultivated through curriculum, pedagogy,
communication, and inclusive social interaction.

Within this educational context, religious education has a strategic role in
shaping students” moral reasoning, social attitudes, and ethical behaviour toward
difference. In Indonesia, Islamic Religious Education, or Pendidikan Agama Islam (PAI),
holds particular significance because it operates within the world’s largest Muslim-
majority democracy and a national framework committed to unity in diversity. PAI is
expected not only to transmit Islamic knowledge but also to cultivate moderation,
inclusivity, and respect for religious plurality (Tabrani ZA et al., 2024; Sibawaihi et al.,
2025). This role becomes increasingly important because religious understanding
develops within complex social and interpretive contexts in which pluralism, religious
identity, and interfaith relations are continuously negotiated (Mursyid et al., 2024;
Taufiq & Said, 2025). However, tolerance is not automatically produced through religious
instruction; it requires curriculum content, pedagogical practices, and school culture that
consistently support inclusive values (Abdullah et al., 2023; Mustakim et al., 2021).

Against this background, the challenge for PAI extends beyond the transmission
of religious knowledge to the transformation of religious values into students’ character
and social conduct. Islamic education becomes socially meaningful when religious
learning enables students to connect ethical principles with the realities of interaction,
difference, and coexistence. Studies have shown that Islamic learning can support
character development when pedagogy connects religious knowledge with engaging

learning experiences and students” everyday realities (Yani & Rahmi, 2024; Siswanto et
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al., 2026). The strengthening of religious and moral education is also relevant to broader
concerns regarding the moral development of younger generations (Musradinur et al.,
2026). Moreover, Islamic religious thought has historically interacted with diverse social
and cultural realities, indicating that religious understanding cannot be separated from
its social context (Rozi et al., 2024). These perspectives position tolerance-oriented PAI as
an educational process that connects religious formation with students’ social
engagement across differences.

Previous studies on Islamic education and tolerance can be grouped into several
interconnected strands. Studies of interfaith dialogue and communication emphasize the
importance of interaction in reducing prejudice and strengthening mutual understanding
(Sutisna & Khori, 2024; Ali et al, 2021). Other studies examine the integration of
multicultural values into Islamic education curricula through Qur’anic teachings,
prophetic ethics, and principles of peaceful coexistence (Rahmawati & Hang, 2025;
Sijamhodzi¢-Nadarevi¢, 2023; Hamid & Wahyuni, 2024). Another body of scholarship
highlights teachers and inclusive pedagogy as important actors in building tolerant
classroom environments (Latif & Hafid, 2021; OK et al., 2025, Muhajir et al., 2025).
Research has also demonstrated the relevance of local culture, educational practices, and
institutional environments in strengthening religious moderation and tolerance (Burga &
Damopolii, 2022; Wahab et al., 2024; Nasir & Rijal, 2021). Collectively, these studies
establish that tolerance formation involves curricular, pedagogical, cultural, and relational
dimensions rather than religious knowledge alone.

Recent scholarship has increasingly shifted toward institutional and integrative
approaches to tolerance-oriented Islamic education. Inclusive education is sustained
through the interaction of educational management, learning practices, and supportive
environments (Bahri et al., 2023; Ulfah et al, 2026), while institutional strategies can
strengthen religious moderation within Islamic educational settings (Syabuddin et al., 2026;
Naomira & Hemawati, 2026). Multicultural Islamic education further promotes tolerance
through institutional practices, religious literacy, and interaction across differences (Muhajir
et al., 2025; Sibawaihi et al., 2025). Studies also emphasize the role of school environments in
accommodating religious and cultural diversity (Hamid & Wahyuni, 2024; Sari et al., 2023).
In Indonesia, religious moderation provides an important framework for negotiating
Islamic identity and social diversity (Nasir & Rijal, 2021; Tabrani ZA et al., 2024). These

studies reveal the broader institutional foundations of tolerance.
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Despite these advances, the literature remains fragmented in explaining how
curriculum, pedagogy, interreligious interaction, institutional management, and school
culture work together in tolerance formation. Limited attention has been given to how
these dimensions operate as an integrated process within multicultural educational
settings. It remains particularly unclear how Islamic Religious Education can connect
curriculum accommodation, pedagogical mediation, and participatory school culture
while maintaining students’ religious identities.

This study conceptualizes inclusive Islamic Religious Education as an
interconnected institutional process. Its novelty lies in explaining tolerance formation
through three interacting mechanisms: curriculum accommodation, pedagogical
mediation, and participatory school culture. Accordingly, the study examines how these
mechanisms interact to promote tolerance and peaceful coexistence among students. It seeks
to provide an empirically grounded explanation of tolerance formation and contribute to

broader discussions on inclusive religious education in plural societies.

B. Method

This study employed a qualitative single-case design to examine how Islamic
Religious Education fosters tolerance in a multicultural school setting. The research was
conducted at SMA Sultan Iskandar Muda, Medan, North Sumatra, which was
purposively selected as an information-rich case because of its religiously and culturally
diverse student population, inclusive institutional policies, and established practices for
accommodating religious diversity. The case was selected for in-depth analysis rather
than statistical representation of senior high schools in Medan City. This design enabled
the study to examine how tolerance-oriented Islamic education operates through
curriculum, pedagogy, and school culture within a specific institutional context (Busetto
et al., 2020; Creswell, 2012; Miles et al., 2014).

Data were collected through semi-structured interviews, participatory
observation, and document analysis. The study involved 20 purposively selected
informants, including school leaders, Islamic Religious Education teachers, students,
and educational staff, based on their direct involvement in curriculum implementation,
religious education, school activities, and multicultural interactions. Interviews explored
curriculum, teaching practices, school culture, and experiences of tolerance formation,
while observations focused on classroom interaction, religious activities, interreligious

encounters, and daily school routines. Documents included curriculum materials, lesson
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plans, school policies, and reports of multicultural and religious activities (Creswell,
2012; Fitriani, 2023; Masru’ah et al., 2025). These sources were used complementarily to
capture both formal institutional arrangements and their everyday implementation.

Data were analyzed thematically through reduction, coding, categorization, and
interpretation. A coding matrix integrated three perspectives: Islamic Religious
Education to identify tolerance, compassion, respect, and ethical conduct; multicultural
education to examine inclusion, equality, and recognition of diversity; and social
interaction theory to analyze tolerance in classroom communication, peer interaction,
religious activities, and daily routines. The codes were organized into three analytical
themes: inclusive curriculum design, teacher pedagogical practices, and participatory
religious culture (Busetto et al., 2020; Creswell, 2012; Miles et al., 2014). This framework
enabled analysis of how these dimensions interacted within the selected case.

Trustworthiness was strengthened through source and method triangulation.
Interview data were cross-checked with observation notes and school documents to
assess the consistency and credibility of the findings. Triangulation was conducted by
comparing participants’ accounts with observed practices and relevant institutional
documents within each analytical theme. Convergences and differences across these
sources were examined before the findings were organized into the final thematic
categories. This procedure was particularly important for distinguishing formally stated
inclusive policies from practices observed in classrooms, religious activities, and
everyday school interactions.

Ethical procedures were applied throughout the research process. Formal
permission was obtained from the school management. All participants were informed
about the purpose of the research, the voluntary nature of their participation, and the
confidentiality of the data. Participant identities were anonymized using codes, and all
data were used only for academic purposes. Anonymous participant codes were used in
reporting interview evidence to protect individual identities while maintaining the

traceability of the empirical data.

C. Results and Discussion

This section presents the empirical results of the study, which are organized
into three main themes reflecting the implementation of inclusive islamic religious
education in a multicultural school context. The findings are derived from classroom

observations, interviews, and school documentation.
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1. Results

The findings from the selected case at SMA Sultan Iskandar Muda are organized
into three interrelated themes: (1) the formation of an accommodative curriculum, (2)
inclusive teaching and learning practices, and (3) participation in inclusive religious
activities. These themes emerged from the analysis of interviews, classroom and school
observations, and institutional documents. The findings describe how curriculum,
pedagogical practices, and participatory school culture were manifested within this

particular multicultural school context.

a. Formation of an Accommodative Curriculum

The findings show that the curriculum implemented at SMA Sultan Iskandar
Muda accommodated the religious and cultural diversity of its students. Analysis of
institutional policy documents and school records revealed three forms of accommodation:
culturally based, religion-based, and faith-based curriculum orientations. These were
reflected in school activities that recognized cultural differences, accommodated
religious diversity, and provided facilities supporting different religious identities.
Thus, curriculum accommodation within the selected case was evident not only in
formal curricular arrangements but also in the institutional recognition of students’

cultural and religious diversity.

(a) Culturally Based Curriculum (b) Religion-Based Curriculum

Students participating in cultural celebration activities

that embrace cultural differences. reflect acceptance of religious diversity.

(¢) Faith-Based Curriculum

School environment and facilities that accommodate the religious
practices of students from different faiths.

Figure 1. Institutional Curriculum Policies Accommodating Student Religious and Cultural Diversity
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Figure 1 documents three manifestations of curriculum accommodation within the
school. Panel (a) shows students wearing various traditional costumes during a cultural
celebration, representing the culturally based curriculum. Panel (b) shows students
participating together in a shared school activity associated with the religion-based
curriculum and the accommodation of religious diversity. Panel (c) documents worship
facilities and school spaces used by students from different religious backgrounds,
representing the faith-based curriculum. Taken together, the three panels provide visual
evidence that cultural and religious diversity was institutionally accommodated through
school activities, shared spaces, and religious facilities.

Interview evidence supported the documentary findings. Islamic Religious
Education teachers reported that religious learning content was deliberately presented in
ways that emphasized ethical values alongside Islamic doctrinal instruction. One teacher
explained, “In teaching Islamic values, we focus not only on religious doctrine but also on respect for
others and living peacefully with students from different religious backgrounds.” (Interview with
NH, August 2024). Another teacher stated that learning materials were selected carefully to
avoid exclusive interpretations and to promote inclusive perspectives in religious
instruction (Interview with NK, August 2024). These accounts indicate that curriculum
accommodation also occurred through the selection and presentation of learning materials.

Teachers further reported that accommodating diversity did not require removing
Islamic doctrinal content from religious education. Rather, religious learning materials were
presented in ways that maintained Islamic values while encouraging students to respect
peers from different religious and cultural backgrounds (Interview with NK, August 2024).
This pattern was also observed during classroom activities, where teachers invited students
to discuss experiences of interreligious interaction, social harmony, and cooperation.

Classroom observations showed students from different religious and cultural
backgrounds participating in group discussions and collaborative learning activities
without segregation. The convergence of documentary, interview, and observational
evidence therefore shows that curriculum accommodation within this case operated at

three levels: institutional policy, religious learning content, and classroom practice.

b. Inclusive Teaching and Learning Practices
The second theme concerns how inclusive values were manifested through teaching
and learning practices. Classroom observations and school activity documentation
showed that teachers used collaborative, creative, and culturally accommodative activities
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involving students from different backgrounds. These practices occurred both within
formal learning and through broader school activities, indicating that inclusive pedagogy

was not confined to Islamic Religious Education lessons alone.

(a) Collaborative Teaching

Collaborative es that encourage action and

cooperation among students from diverse backgrounds

(€) Accommodation of Local Culture

School activities that accommodate local calture and

reflect respect for students’ cultural identities.

Figure 2. Inclusive Teaching and Learning Practices Supporting Student Diversity

Figure 2 documents three forms of inclusive educational practice. Panel (a) shows
students participating in a coordinated cultural performance involving group interaction
and collaboration. Panel (b) shows teachers, educational staff, and students participating
in a religious celebration within the school environment. Panel (c) documents the
involvement of the foundation, teachers, educational staff, and students in presenting
local cultural expressions during national commemorative activities. Across the three
panels, participation, collaboration, religious activities, and cultural expression occurred
within shared educational spaces involving different members of the school community.

Classroom observations further showed that teachers organized group
discussions and joint learning tasks involving students from different cultural and
religious backgrounds. Extracurricular and project-based activities similarly involved
mixed-group participation. Observed interaction within these activities was
characterized by cooperation among students rather than separation according to
religious or cultural background. School documentation also recorded creative and
cultural activities in which students participated collectively.

Students described these practices as part of their everyday experience of diversity
at school. One student stated, “The teachers do not only teach lessons, but also teach us to respect
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every difference.” (Interviews with NS and NR, August 2024). School leaders likewise
reported that inclusive practices were encouraged through collaboration among teachers,
students, and parents, as well as through creative and project-based learning (Interviews
with NM and ND, August 2024).

School leaders further described collaboration among teachers, students, and
parents as extending inclusive practices beyond formal classroom instruction. Creative
activities and project-based learning provided opportunities for students from different
backgrounds to participate in shared educational experiences (Interview with NM, August
2024). Across observation, documentation, and interview data, inclusive teaching and
learning were therefore manifested through collaborative learning, mixed-group

participation, cultural accommodation, and broader involvement of the school community.

c. Participation in Inclusive Religious Activities
The third theme concerns students” participation in inclusive religious activities.
Observations and school documentation showed that students from different religious
backgrounds participated within shared school settings during religious ceremonies,
prayer-related activities, and religiosity classes. Three recurring forms were identified:
participation in religious celebrations, alternating prayer activities, and joint religiosity
classes. These activities constituted recurring components of the school environment

rather than being limited to classroom instruction.

(a) Participation in Religious Ceremonies

(b) Joint Prayer Activities

i; A

Students from different religious backgrounds participating Students from vanous religions participating respectfully
in school religious ceremonies und celcbrations. in joim prayer activities held in a shared school space.

(c) Joint Religiosity Class

KELAS RELIGIUSITAS
SMA SULTAN HIKAMOAVY BUANA
“Borongl Beagl Negert™

shared cthical values across religious traditions.

Figure 3. Student Participation in Inclusive Religious Activities
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Figure 3 documents these three forms of participation. Panel (a) shows students
participating in a religious ceremony or celebration organized within the school environment.
Panel (b) shows students in a shared school space reading prayer texts, with prayers
recited alternately according to their respective religions. Panel (c) shows a joint religiosity
class attended by students from different religious backgrounds. The three panels
demonstrate that religious diversity was present within shared institutional spaces while
students continued to participate according to their respective religious traditions.

Observations showed that prayer-related activities were conducted in the school
auditorium, where students from different religious traditions shared the same setting
while prayers were performed according to their respective traditions. In this study,
therefore, “joint prayer” refers to participation within a shared activity setting with
alternating prayer recitations rather than the performance of a single common religious
ritual. Students were observed participating respectfully during these activities. School
documentation also recorded joint religiosity classes in which students from different
religious backgrounds attended mixed-group sessions focused on identifying values
shared across religious traditions.

Student interviews supported these observations. One student stated, “Through
joint prayers, 1 feel that my relationship with my friends has grown stronger despite our
different religions.” (Interviews with NT and NA, August 2024). An Islamic Religious
Education teacher similarly explained, “We habituate students through collective prayers
and other religious activities to help them learn respect and cooperation across religious
differences.” (Interview with NK, August 2024)

Teachers further reported that shared religious activities were incorporated
into school routines rather than conducted only as occasional ceremonial events. These
activities repeatedly brought students into shared institutional spaces while allowing
them to maintain their respective religious practices (Interview with NK, August
2024). Across interviews, observations, and school documentation, the evidence
consistently showed participation in religious ceremonies, alternating prayer activities,
and mixed-group religiosity classes.

Overall, the findings from this selected case reveal three empirically connected
dimensions of inclusive Islamic Religious Education: curriculum accommodation,
inclusive pedagogical practices, and participatory school culture. The first was
manifested through institutional policies and learning content; the second through

collaborative and culturally accommodative educational practices; and the third through
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students” participation in shared religious and school activities. These findings are
specific to the institutional context examined in this study and provide the empirical

basis for analyzing how the three dimensions interact in the formation of tolerance.

2. Discussion

The findings indicate that tolerance within Islamic Religious Education is shaped
less by the transmission of tolerant values than by institutional coherence among
curriculum, pedagogy, and everyday social experience. Curriculum accommodation
recognizes diversity, pedagogical practices translate this recognition into learning, and
participatory school culture enables students to experience difference directly. These
mechanisms function relationally: curriculum provides normative legitimacy, teachers
mediate its educational meaning, and school culture gives it social expression (Hamid &
Wahyuni, 2024; Muhajir et al., 2025; Naomira & Hemawati, 2026). This interpretation
extends studies linking tolerance with institutional support, pedagogical consistency,
and social interaction (Burga & Damopolii, 2022; Fitriani, 2023; Muhajir et al., 2025) and
aligns with integrative approaches emphasizing educational management, learning
practices, and inclusive environments (Muliadi et al., 2025; Syabuddin et al., 2026; Ulfah
et al., 2026). Tolerance-oriented PAI thus operates as an institutional process rather than
isolated classroom practice.

Within this process, curriculum accommodation is fundamental because
institutional recognition determines whether diversity remains peripheral or becomes part
of the educational environment. The culturally based, religion-based, and faith-based
orientations identified in this case indicate that recognition was embedded in curriculum
arrangements, facilities, activities, and learning content. This matters because inclusive
religious education requires more than moral appeals to respect difference; it requires
institutional structures that legitimate the presence and expression of different identities.
This finding is consistent with studies emphasizing the incorporation of multicultural and
inclusive values into educational policy and curriculum (Hamid & Wahyuni, 2024;
Mukhibat et al, 2024; Akbar et al., 2023). It also supports arguments that religious
education becomes less exclusionary when institutional arrangements acknowledge plural
social realities (Rahmat, 2023; Haj & Marno, 2024; Fitria, 2026). Curriculum accommodation
thus provides a normative foundation through which religious difference can be

institutionally recognized without displacing religious identity.
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Formal recognition alone does not make tolerance meaningful in students’
everyday experiences (Hasaniy & Azisurrohman, 2024). Collaborative learning,
culturally responsive activities, and contextual engagement with religious values show
that teachers mediate between Islamic normative commitments and religious-cultural
plurality (Verisa et al., 2024). Students therefore encounter diversity not merely as a
curricular principle but through structured pedagogical interaction. Previous studies
likewise emphasize teachers’ roles in creating inclusive classroom climates and
facilitating engagement across differences (Aderibigbe et al., 2023; Aryati & Suradi, 2022;
Sijamhodzi¢-Nadarevi¢, 2023), while communication across religious boundaries
supports tolerance and social cohesion (Sutisna & Khori, 2024). Such pedagogical
mediation becomes more consistent when reinforced by curriculum and school culture
rather than relying on individual teacher initiatives (Ali et al., 2021; Hamid & Wahyuni,
2024; Faisal, 2026; Nazula et al., 2024).

This interaction helps explain why Islamic religious identity and inclusivity need
not be positioned as opposing educational aims. Islamic content was not removed or
diluted to accommodate diversity; instead, religious values were pedagogically connected
with respect, cooperation, and peaceful coexistence. Such mediation enables religious
commitment to remain visible while its social expression is negotiated within a plural
educational environment. This interpretation resonates with scholarship positioning
religious moderation and multicultural Islamic education as processes through which
religious identity encounters diverse social realities (Nasir & Rijal, 2021; Tabrani ZA et al.,
2024). Studies of Islamic interpretation in Indonesia similarly demonstrate that religious
understanding develops within complex social, ideological, and interfaith contexts rather
than independently of them (Mursyid et al., 2024; Sholihuddin et al., 2026). The critical
educational issue, therefore, is not whether religious identity should be retained, but how
religious learning enables that identity to engage ethically with difference.

Tolerance became more than a cognitive or normative orientation because these
curricular and pedagogical commitments were reinforced through recurring participation
in school life. Shared religious activities, alternating prayer practices, religiosity classes,
cultural events, and collaborative activities created structured encounters among students
from different backgrounds. From a social interaction perspective, such encounters matter
because attitudes toward difference develop through patterns of contact, participation,

and recognition embedded in everyday relationships (Muhajir et al., 2025, Sutisna &
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Khori, 2024; Rusydi, 2024). This interpretation is consistent with studies showing that
interreligious encounters and participatory activities can strengthen mutual
understanding when conducted within inclusive environments (Sijamhodzi¢-Nadarevic,
2023; Nur et al., 2025). It also supports the view that tolerance is cultivated through lived
educational experiences rather than normative explanation alone (Elias & Mansouri, 2023;
Aziz & Hakim, 2024). School culture consequently becomes the experiential arena in
which curricular recognition and pedagogical mediation acquire social meaning.

Importantly, participation in shared spaces did not require students to
homogenize their religious identities. The practices observed instead combined common
participation with differentiated religious expression. This distinction is conceptually
important because inclusive religious education can be misunderstood as requiring
theological convergence or minimizing doctrinal boundaries. The case demonstrates
another possibility: students may retain distinct religious practices while participating
within a common institutional environment structured around recognition and respectful
interaction. This complements research emphasizing equal participation and recognition
in multicultural education (OK et al., 2025; Tentiasih & Rifa’i, 2022), while supporting
arguments that religion itself can become a resource for social learning when institutional
arrangements prevent difference from becoming a basis for exclusion (Aryati & Suradi,
2022; Hamid, 2025). Tolerance, in this sense, is reflected in the capacity to engage
constructively with difference without requiring the erasure of religious distinction.

Seen together, the three mechanisms provide an analytical bridge between
Islamic Religious Education, multicultural education, and social interaction. Islamic
Religious Education helps frame the ethical meanings attached to respect and
coexistence, multicultural education illuminates institutional recognition and
inclusion, while a social interaction perspective helps explain how these meanings are
encountered and negotiated through recurring social relations (Elias & Mansouri,
2023; Sutisna & Khori, 2024; Tabrani ZA et al., 2024). Bringing these perspectives
together makes it possible to understand tolerance not simply as a value transmitted
through religious instruction, but as an educational process connecting normative
commitments, institutional recognition, and students’ lived interactions. This
relational configuration extends studies that have emphasized curricular, pedagogical,
or participatory dimensions of tolerance formation (Aderibigbe et al., 2023; Fitriani,
2023; Mubhajir et al., 2025; Nur et al., 2025).
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The analytical significance of these mechanisms lies in their interdependence
rather than their separate presence. Curriculum accommodation without pedagogical
mediation may remain symbolic, while pedagogy without institutional support may
depend excessively on individual teachers. Similarly, participatory activities without
inclusive curricular principles may become ceremonial rather than educational. Recent
research emphasizing integrative institutional strategies and the relationship between
educational management, learning practices, and inclusive environments reinforces the
importance of such institutional interconnectedness (Muliadi et al., 2025; Syabuddin et al.,
2026; Ulfah et al., 2026). In the present case, institutional recognition gives pedagogical
practices legitimacy, pedagogy translates institutional principles into meaningful learning,
and participatory culture provides recurring social contexts in which those principles can
be experienced. The findings therefore suggest that the analytical strength of these
mechanisms lies in their institutional coherence rather than in the isolated operation of
any single component.

Rather than locating tolerance primarily in individual attitudes, this study
consequently locates its formation within the institutional conditions that organize
students” repeated experiences of religious and cultural difference (Hasaniy &
Azisurrohman, 2024). Its conceptual contribution is the articulation of curriculum
accommodation, pedagogical mediation, and participatory school culture as mutually
reinforcing mechanisms of tolerance-oriented Islamic Religious Education. This
formulation complements institutional approaches to inclusive education (Mukhibat et al.,
2024; Ulfah et al., 2026; Verisa et al., 2024) while extending scholarship emphasizing
interaction, participation, and recognition in multicultural religious education (Muhajir et
al.,, 2025; Sijamhodzi¢-Nadarevi¢, 2023). Rather than constituting a linear sequence or
independent interventions, these mechanisms form an interconnected institutional
configuration through which religious values, recognition of diversity, and lived social
interaction can jointly shape the educational conditions for tolerance (Nazula et al., 2024).

For educational practice, this means that tolerance-oriented religious education
cannot depend solely on textbooks, individual teachers, or occasional diversity
programs. Within the case examined, inclusion was sustained because curriculum
arrangements, pedagogical practices, cultural activities, religious participation, and
institutional spaces operated in broadly compatible directions. Educational institutions
seeking to strengthen tolerance therefore need to consider the alighment between
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what they formally recognize, what teachers enact pedagogically, and what students
repeatedly experience in school life. This insight is relevant to madrasahs, pesantren,
and other religiously affiliated schools negotiating the relationship between religious
identity and plural social realities (Alhashmi et al., 2020; Subaidi, 2020). However, the
mechanisms identified here should be treated as an analytical framework rather than a
transferable institutional template, because their operation is shaped by governance
structures, student composition, institutional histories, and local socio-religious
contexts (Ghazali, 2016; Mulya et al., 2022; Rusydi, 2024).

The experience of SMA Sultan Iskandar Muda also illuminates a wider problem
in religious education: how faith-based schooling can sustain confessional identity while
enabling students to engage constructively across religious and cultural boundaries.
Similar tensions between religious commitment, inclusion, diversity, and intergroup
relations are discussed across scholarship on multicultural and religious education (Elias
& Mansouri, 2023; Akbar et al, 2024; Mulya et al., 2022). Indonesia provides a
particularly instructive setting because Islamic education operates within a Muslim-
majority society characterized by substantial religious, cultural, and interpretive
diversity (Nasir & Rijal, 2021; OK et al., 2025; Tabrani ZA et al., 2024). The significance of
this local case therefore lies not in offering an institutional arrangement for replication
elsewhere, but in showing how curriculum, pedagogical mediation, and structured
participation can interact while religious identities remain differentiated.

Such a mechanism-based reading contributes to wider debates on how religious
education can respond to diversity without reducing religious particularity or treating
coexistence merely as an abstract moral principle. Research across diverse educational
contexts has emphasized the importance of inclusive environments and sustained
intergroup engagement where religious and cultural differences share common social
spaces (Aderibigbe et al., 2023; Elias & Mansouri, 2023). The present case adds an
institutional dimension to this discussion: opportunities for contact may be educationally
consequential when curriculum, pedagogy, and school culture consistently frame
encounters through recognition, participation, and respect. What becomes analytically
transferable is therefore not a particular Indonesian school practice, but an explanation of
how institutional coherence can shape the conditions under which religious education
supports constructive engagement across difference. This proposition allows the local
evidence to enter broader debates on faith-based education, pluralism, and social cohesion

without detaching it from its specific socio-religious context.
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Despite its conceptual and empirical contributions to understanding tolerance-
oriented Islamic Religious Education, the limitations of this study must be acknowledged.
As a qualitative single-case study conducted in one purposively selected multicultural
school, its findings offer analytical rather than statistical generalization. The evidence
captures institutional practices, participant experiences, and school interactions but does
not establish causal effects or measure changes in students’ tolerance over time. Moreover,
the findings remain context-dependent and cannot determine whether the same institutional
mechanisms operate across schools with different demographic, religious, and governance
characteristics. These limitations therefore define the boundaries within which the

proposed model should be interpreted.

D. Conclusion

This study demonstrates that tolerance-oriented Islamic Religious Education
becomes more effective when curriculum accommodation, pedagogical mediation,
and participatory school culture operate as an integrated institutional process. These
mechanisms connect formal recognition of diversity with classroom learning and
students’ recurring experiences of religious and cultural difference. The study’s main
scholarly contribution lies in formulating an integrative model that explains how
Islamic Religious Education, multicultural education, and social interaction jointly
shape tolerance while allowing students to maintain their religious identities.

Practically, the findings suggest that schools should align inclusive curriculum
policies, teacher preparation in multicultural and tolerance-based pedagogy, and
participatory religious activities that encourage interfaith interaction and mutual
respect. These practices should not be treated as a uniform model but adapted to local
institutional and socio-religious contexts. Their central implication is that inclusion
becomes sustainable when curriculum, pedagogy, and school culture consistently
reinforce one another across the educational environment.

Based on the limitations acknowledged in the Discussion, future research
should examine the proposed mechanisms across multiple educational settings with
different demographic and governance characteristics. Mixed-method or quantitative
studies are also needed to assess relationships between institutional practices and
changes in students’ tolerance, while longitudinal research could examine how such

attitudes and interreligious interactions develop and persist over time. Ultimately,
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tolerance-oriented Islamic Religious Education becomes meaningful when respect for
diversity is not merely taught as a moral message but lived through coherent

curriculum, pedagogy, and school culture.
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